遊びと教育のリズム論:有機体の哲学の観点から見た遊びの哲学 by 村田 康常



































































































































































































































































































































































うる最も崇高な特性の 2 つが豊かに備わっている。それはリズムと調和だ。」23) 
 
 ホイジンガが遊びは「美」と結びつくと述べたとき、おそらくシラーの美的教育論にお
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ズム」の 3 つの段階「(1)ロマンスの段階(the stage of romance) ――(2)精緻化の段階(the 
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ッドが論究したこの生命のリズムの 3 段階を次のようにまとめた。 
 




することであり（よく生きること(to live will)）、 
(3)実現する価値をより高め、それ自身の置かれた環境をも価値あるものたらしめ

































るので 33)、以下では、この「ロマンス――精緻化――一般化」の 3 段階をホワイトヘッド自
身が「自由――訓練――自由」の 3 段階と捉えなおして、「自由と訓練」のコントラストをな



















この 3 段階のサイクルは、教育課程全体にわたってただ 1 回ずつ経過していくのではな






















































































































(enjoyment: 享受 )」と呼んでいる。すなわち、「まさに、生きている有機体 (living 
organisms)が、適切な自己発達を目ざして発奮するような自然な方法なら、それは楽しさ 
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Play and the Rhythm of Education: 




In this paper, we attempt to introduce the “philosophy of play,” which extensively 
examines the question of what play is. In previous noteworthy studies, it has been 
shown that people were born to play, and that to play is to live. This paper is an 
attempt to approach this idea from the viewpoint of A. N. Whitehead’s educational 
philosophy. In Chapter 2, as a starting point for discussing play, we will examine the 
classical “philosophy of play” through the philosophies of Schiller, Huizinga, Fink, 
Bateson, and others who believed that the very act of the creation of this world was 
play and that culture is born in the world of play. In Chapter 3, we discuss the “rhythm 
of education" in Whitehead’s philosophy of education from the viewpoint of the 
connection between life and play, and examine the rhythm of education from the 
perspective of Whitehead’s philosophy of organism. To the best of our knowledge, there 
have been no previous attempts to approach the philosophy of play from the standpoint 
of the philosophy of organism. This paper is an attempt to consider the philosophy of 
play, which originated from Schiller’s aesthetics and was developed by Huizinga, Fink, 
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